[bookmark: Text6][bookmark: Text7][bookmark: Text8][bookmark: Text9][bookmark: Text10]Teacher: Mary Kate Bueltmann		Room #: 	101	Lesson # in unit:     	               Period (s):      		Topic:English 8
	Language Arts Academic Standard: 

	Indiana Standard https://learningconnection.doe.in.gov/Standards/About.aspx?art=11
[bookmark: Text31]8.3.1 Determine and articulate the relationship between the purposes and characteristics of different forms of poetry (including ballads, lyrics, couplets, epics, elegies, odes, and sonnets).

8.3.6 Identify significant literary devices, such as metaphor, symbolism, dialect or quotations, and irony, which define a writer's style and use those elements to interpret the work.


	Common Core Literacy Standard: http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf
[bookmark: Text29]Reading 

3.Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event sequences.
a. Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically.
b. Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events, and/or characters.
c. Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the relationships among experiences and events.
d. Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.
e. Provide a conclusion that follows from and reflects on the narrated experiences or events.
     
[bookmark: Text40]Writing      

	Lesson Objective  
By the end of class the student will be able to:
[bookmark: Text11]
Students will be able to determine what a question poem is, and create a question poem. 

Students will be able to identify and write rhyming couplets.    
  

	Supporting Diverse Learners
[bookmark: Text12]Student Assets: 

Tendula Chevalier: Tendula's native language is French Creole. She moved here from Haiti in 3rd grade. Tendula is in 8th grade now and she has assimilated gracefully into American culture and the English language. She is currently a level 5 Engish Language Learner. Tendula is a bright and outgoing 8th grader. She participates in theatre and dance programs outside of school and she loves to speak up in class. However she will only participate when she is sure that her answer is right. Tendula is very creative, though she doesn't prefer to express herself in writing. Tendula is a kinesthetic learner. Though Tendula has been speaking English for quite some time, she still has a bit of trouble explaining abstract ideas. It is clear that she understands them, she just has trouble formulating responses in academic language. 

Yu Yuan: Yu Yuan is a level 3 Chinese immigrant. He is always eager to learn more English and contribute to the class. He works extremely hard and goes above and beyond what is expected of him. He likes to participate in class, but he is hesitant to raise his hand because it takes him awhile to formulate a sentence and he doesn't want to be made fun of. Yu Yuan also is very interested in creating a bond between the teacher and himself. He often stays after class and tries to make conversation, but often times it is muddled or broken. He doesn't seem to have too many friends his age, but he occasionally will hang out with the other kids who speak chinese in his grade. He was strongly encouraged to join the international studies club upon arriving here, and he did go to a few sessions, but he stopped going after awhile because it took up too much of his schoolwork and he prefered to wander aimlessly talking to teachers after school.  
 
Pei Ming: Pei Ming is a level 1 Chinese immigrant. He is very quiet and reserved. He was also encouraged to join the international studies club and has been attending since the start of school. He has learned a little English, but mostly he just watches and lets the English fly over his head. He is not close with Yu Yuan, but they both speak the same language which helps him in class. Pei just moved here at the start of the school year so having Yu Yuan to help him in class has been helpful.  


[bookmark: Text13]Anticipated Challenges: Questions can be pretty abstract and poetry inherently is about using words to mean multiple things. This could prove difficult even for Tendula who is a level 5. None of these ESL students are confident speaking if they aren't sure that the answer is right, so I will need to make sure they know that in poetry there is no wrong answer. Also, this is a English class, so for Pei, he is going to need to write in English. I think there is room for him to use his native language in his poem, but for the prewriting activity, if he's going to share his answers, they're going to need to be in English. 


[bookmark: Text14]Special Considerations for IEP and/or ILP: There are no students with an IEP in my class, but all of my ELL students have ILPs. Yu Yuan and Pei Ming are permitted to have assignments read aloud to them, and they are allowed more time for taking  tests. Tendula also has more time for test taking and activities, though she rarely needs it. They all have the option of being sent to the resource room to work on tests or activities if they so choose. With this in mind, I made sure to find a video of both the assigned poems. This way, students don't have to feel awkward having the poem read aloud to them, since everyone is listening. Also, the visual aspect of the videos will make the poems more understandable.

[bookmark: _GoBack]Language Objectives 

Students will be able to express themselves through question poetry
Students will be able to formulate questions in three different ways



	Method(s) for Instruction 

[bookmark: Check63]|_|Class/Group Discussion                 
|_| Cooperative Learning 
|_|  Small Group
|_| Guided Practice     
|_| Lab                
|_| Lecture or Direct Instruction             
|_| Question/Answer
|_| Learning Stations
[bookmark: Check62]|_| Readers/Writers Workshop


	
|_| Teacher Modeling/Demo.                 
|_| Journal writing
|_| Role Play
|_| Hands-on 
|_|  Inquiry Learning
|_|  Game
|_| Simulation/Role Playing
|_| Independent Learning
|_| Other      



	Use of Materials 

|_| Teacher’s Manual pg #                  
|_| Student Text pg #        
[bookmark: Check52][bookmark: Text28]|_| Picture Books                    
|_|  More Activities That Teach     
|_| Handouts:                 
|_| Manipulative: 
|_| Related Equipment:                       
[bookmark: Text33]|_| Other:      
|_| Adapted materials

 
	Use of Technology 

|_| Cell Phone     
|_| PollEverywhere.com
|_| CPS Clickers  
|_| Elmo Document Camera
|_| Software      
|_| Student Computers                   
|_| Teacher Computer w/LCD
|_| Video Clips/DVD        
|_| Website 
[bookmark: Check51][bookmark: Text32]|_| Web 2.0 tool      
|_| Other      



	Why are you approaching the lesson this way?
[bookmark: Text37]Rationale for Method(s):  I have students reading the question poem for homework because "reading texts helps students see the organizational structure of sentences and paragraphs in both narrative and expository form" (Zwiers, 2005 p.3). The students will be writing their own question poem so it is important for them to start by looking at the structure of both questions and a question poem. I want to have students writing and sharing poetry with each other because I think this will give students confidence in their writing and show them that they know a lot more than they think. According to Zwiers, author of The Third Language of Academic English, "Educators must set up Learning Environments in which students feel safe to take risks with their evolving academic language. Speaking challenges an English language learner to communicate a complex message to real listeners" (3). By having students write poetry, they are able to communicate this complex message in a way that is safe and comfortable for them. Poetry is not formulaeic; there is no right way to phrase a sentence or a thought. An ELL could express him/herself while not necessarily needing to worry about the correctness of his/her language. 
I have the students start by writing out the questions in their journal. Levine and McCloskey state that "When writing, ELLs are able to reflect upon the formal rules of language, spend sufficient time in following those rules, and focus on the form of the language" (Levine & McCloskey, 2009 p.12). First off, poetry is inherently written down, because it is an art form that has to be studied to be understood. But more importantly, by letting students write out their thoughts before discussing them, I have allowed for students to really focus on the structure of their sentences and the meaning behind their sentences. 
I want the students to work in groups after that because, "When ELLS are given purposeful oppertunities to communicate about topics interesting to them, language acquisition is facilitated" (13). I want students to get the chance to talk about their questions and their ideas for their poems because hopefully it will be something they become passionate about. By allowing students to write about whatever they want I hope to ignite some sort of fire in their hearts and get them excited about writing and talking about poetry. I want to have students grouped in homogenous groups because, "Krashen asserts that the best input (i) is language that is understood by the learner but is a little beyond the learners current understanding or competence (i + 1)" (11). For a student like Tendula, who understands lots of English, it will be beneficial for her to work with Native English speakers. But, for Yu Yuan and Pei, it will be more effective if they work together. Pei is a level 1 so he doesn't understand any English really. Yu Yuan will be able to provide the language he can understand and teach him how to put it in terms that the rest of the class can understand.  
I have students brainstorm in a low-anxiety setting, so that they come up with something off the top of their head that is actually brilliant. If I had just given students the prompt and some ways to start off sentences, I know at least Tendula, but probably also Yu Yuan an Pei would have writer's block because of the importance placed on this assignment. I know from reading Levine and McCloskey that, "learners in a low-anxiety environment with motivation and good self-esteem have a lower affective filter and are more open to the input of others" (11). The students know that eventually these may become part of their poems, but they also know it's just a brainstorm. These ideas do not have to be golden. Then, when they share them (and for the ELLs, check that they make sense or accurately express what they're trying to say) with their small groups, they will gain even more confidence. When a peer says, "hey, that's a really good question" the student is ten times more likely to share it with the teacher and the rest of the group. 
 
 

	Why are you selecting these support strategies? What will these help you and your students accomplish?
	Strategies
	 
	
	Vocabulary Strategy

	[bookmark: Check3]|_|Two column notes
[bookmark: Check4]|_| Guided note taking
[bookmark: Check6]|_| Prediction/Impressions
[bookmark: Check7]|_| Venn diagram
[bookmark: Check8]|_| Cause and effect frames
[bookmark: Check9]|_|  MVP 
[bookmark: Check55]|_| 20 Questions
[bookmark: Check56]|_| What’s is say/mean/matter
[bookmark: Check57]|_| One-sentence summary 
[bookmark: Check10]|_| Creating metaphors

[bookmark: Check11][bookmark: Text19]|_|Other       



	[bookmark: Check12]|_|  KWL
[bookmark: Check13]|_|  4 As
[bookmark: Check14]|_| Text rendering
[bookmark: Check15]|_| Reciprocal teaching
[bookmark: Check16]|_| Save the last word for me
[bookmark: Check17]|_|  Anticipation guides
[bookmark: Check18]|_| Opinionnaire
[bookmark: Check19]|_| Coding the text
[bookmark: Check20]|_| Open mind portrait
[bookmark: Check21]|_| Sketch to stretch
[bookmark: Check22]|_| Read-talk-write
[bookmark: Check23]|_| Directed reading thinking activity
[bookmark: Check24]|_|Zooming in/ zooming out
[bookmark: Check25]|_| Anomalies
[bookmark: Check26][bookmark: Text20]|_| Other       
	[bookmark: Check27]|_| Sentence frames 
[bookmark: Check28]|_| Paragraph frames
[bookmark: Check29]|_| Imitation writing
[bookmark: Check30]|_| RAFT
[bookmark: Check58]|_| SPAWN 
[bookmark: Check31]|_| Sentence combining
[bookmark: Check32]|_|  Social-academic language translations
[bookmark: Check33]|_| Graphic organizers
[bookmark: Check34]|_| Outlining
[bookmark: Check60]|_| Booktalk

[bookmark: Check35][bookmark: Text21]|_|  Other:       

	[bookmark: Check44]|_|  Frayer model
[bookmark: Check43]|_| List-group-label
[bookmark: Check42]|_|  Semantic feature analysis
[bookmark: Check41]|_| Word sorts
[bookmark: Check40]|_|  Word Walls
[bookmark: Check39]|_| Tree map for wordsmithing
[bookmark: Check59]|_| Shades of Meaning
[bookmark: Check38]|_| Vocabulary self-awareness activity
[bookmark: Check37]|_|  Creating metaphors
[bookmark: Check53]|_| Tossed Terms
[bookmark: Check54]|_| Sketch to Stretch
[bookmark: Check61]|_| Mnemonics

[bookmark: Check36][bookmark: Text22]|_| Other       





[bookmark: Text39]Rationale - According to Hill and Flynn, "Scaffolding is essentially a way to nudge a student toward a higher level of performance. With language development, this can be done by modeling correct grammar or pronounciation" (Hill & Flynn, 2006 p.16). I chose the strategy of having half the sentence up on the screen for my ELLs to complete because I know that modeling a good sentence and scaffolding students to that level will help them immensly. Having the first part of the sentence will guide the students and make their writing more intelligible. If the students' teacher or peers can understand what the ELL student is trying to convey that will give the ELLs confidence, and make it easier for the native speakers to help them finish the sentence correctly.  


Agenda
[bookmark: Text35]Anticipatory Set: How will you support students in accessing prior knowledge, personal, real world and/or cultural connections? To begin, students will watch a clip of the poem by Jimmy Jett and the TV set and What if by Shel Silverstein. These poem is made up completely of rhyming couplets, so it will be a good introduction to the topic. Students will have read both poems for homework. This will give the students an idea of what a question poem is, and what rhyming couplets are. The video will specifically help ENL students because it reads the story to them, making it easier to understand, and it gives a visual component that one does not get by simply reading the text. If an ENL student is confused as to what is going on in the poem, they can watch the actions of the claymation Jimmy Jett and gain some further insight. The SIOP model suggests that, "visual aids assist students in organizing and making sense of information presented verbally" (Echevarria, Short & Vogt, 2010 p. 85). Students will be watching and furthering their understand because, ideally, they read it last night, and maybe they were confused, but reading it a second time with a visual compontent will give them another chance to make connections.  

[bookmark: Text38]During Lesson: What support strategies will you use to scaffold students learning so they meet or exceed targeted? 
After the video, I will explain that  both the poems they read last night and the poems they watched just now are written entirely in rhyming couplets. I will then ask if any of the students know what that means. If no one knows, I will explain to the students what a rhyming couplet needs (two lines that rhyme) and then I will have them do a worksheet where they finish a rhyming couplet. This will allow me to assess that they know what a rhyming couplet is and it will also warm them up to begin writing their own question poems. I will be walking around making sure everyone understands. Rhyming can be an extremely difficult concept for an ELL learner, not because they don't understand it, but because they don't have the database of words that a native speaker will have. In order to combat this notion, I will have a word bank on the back of the worksheet that students can draw from if they need some help retrieving words that rhyme. I will give this to all my students because I don't want to make the ELLs feel like they are stupid, and also because the students will make more interesting rhymes if they have an extensive list of rhyming words. Also, the objective is not that students learn how to rhyme. The objective is that students learn what a rhyming couplet is, so having a list of words that rhyme will not be defeating the purpose of the lesson, but rather enhancing it. 
After students finish this activity, I will have a few of them share. I know from Vygotsky that learning is a social process, so having the students share will be beneficial to the whole group. Next, I will tell the students to start getting out their journals while I collect their assignments. This way I can assess whether or not students understand rhyming couplets. I will glance at a few of the papers just to make sure right away. That way, if the students don't understand I'll be able to spend more time on couplets or explain them in a different way. 
Once students have gotten their journals out, I will tell them that we are going to be brainstorming ideas for when we write our own question poems. I will have a powerpoint on the board that will say What if……? I will explain that students will have about 5 minutes to write down as many questions ask they can that begin with "what if".  When 5 minutes are up, I will have students get together with elbow partners and share a few of their questions. I have seated Pei and Yu Yuan next to each other because they speak the same language, but Yu Yuan is a level 3 and Pei is a level 1. Having them seated together allows Yu Yuan to scaffold Pei in their native language when he is struggling. Specifically, in this instance, Pei can share his questions in Chinese and then Yu Yuan can help him translate them into English. Naturally, they won't be perfect because Yu Yuan is only a level 3, but he can also practice his English by teaching it to someone else. Tendula's elbow partner is a native English speaker, but being a level 5 she speaks very coherent English so her native English speaker partner will be able to help her if she makes a grammar error, since the general idea will still be transmitted from student to student. This will last another 5 minutes and then I will ask one or two students to volunteer to share a question. Then we will repeat the process, but the slide on the powerpoint will say Why is it that…….? this time. Then we will repeat one more time, but the slide will say How come……..? 

[bookmark: Text18]Wrap up/Closing:  How will you engage students in self-assessment and/or reflection on key concepts? 
To wrap up the lesson, students will begin writing their own poems. When they have finished the brainstorm, I will explain that now they will use the questions they've come up with to make a poem.The requirements of the poem are that it is a question poem, consisting of at least 10 questions. For Yu Yuan and Pei, this minimum will be 5, and for Tendula it will be 8, but she will probaby do 10 anyway. The poem is required to have 2 rhyming couplets, but for the ELL students rhyming is optional. ELL students will also be required to use one of each kind of question. I don't want to discriminate, but I do want students to be doing work that is appropriate to their language level, and Pei and Yu Yuan may have trouble coming up with 8 or 10 questions. I will discreetly pass out separate assignement sheets to my ELL students. I will check to make sure they understand the instructions. My  guess is that at this point Pei and Yu Yuan will want to go to resource to work on the assignment, which is fine. I will have already explained what I want to the resource teacher, and sent her a copy of Shel Silverstein's "what if" so that she can reference it with them.    





	


	[bookmark: Text27]Daily Assessment How do you know your students met your lesson objective(s) and to what extent?     
[bookmark: Check45]|_|  knowledge
[bookmark: Check46]|_|  comprehension
[bookmark: Check47]|_|  application 
[bookmark: Check48]|_|  analysis
[bookmark: Check49]|_|  synthesis
[bookmark: Check50]|_|  evaluation

	Formative:
|_| Class discussion 
|_| CPS clickers 
|_| Email teacher 
|_| Entrance/Exit slip
|_| Teacher Observe
|_| Listened to conversations 
|_| Quiz 
|_| Thumbs up, neutral, or down
|_| Homework check 
|_| Video quiz 
|_| Voting
|_| Whiteboard   Check 
|_| Other      

	Summative:           
|_| Test     
|_| Project    
|_| Report    
|_| Presentation               
|_| Final Exam
|_| Other -poem


	Additional Teacher Preparation: 
[bookmark: Text23]
Copy: worksheet

[bookmark: Text24]Locate: video clip


	[bookmark: Text25]Additional Reference/Sources of Information: 
Zwiers 2009
Levine & McClotsky 
Hill & Flynn
SIOP Ch 4
 


	[bookmark: Text36]Daily Reflection This would be a section at the end for the teacher to note any strengths or weaknesses of the plan.  What worked well?  What needs to be changed for next year?  What are next steps for students and how will you get them there?      




